Michael Stark

                                              The Block Activity                 
· Purchase a set of wooden shape blocks and separate out as many unique pairs as possible (Rumor has it that Toys R Us has a good set)

· Set up 2 stations in the center of the room, face to face, with a partition between them such that a student on one side could not see the student or the area in front of the student on the other side.

· Place identical sets of blocks on each side of the partition and then pick one student for each station.

· The other students should stand where they can see both sides.  Their job is to watch, listen, and laugh.

· Round 1A – No "student" questions of any kind are allowed.  
· One student acts as the "teacher" and builds a structure using all of their blocks.  (Encourage them to make something fairly complicated.)  The more complex, the more dramatic and effective the results.  

· The "teacher" then instructs the other person, acting as the "student", how to build what they built, using only verbal descriptions, and giving clues at a pace they think is appropriate.  Make sure all the "observers" do not give any kind of clues or help to the "student" builder or give any indication a piece is placed correctly or incorrectly!

· The "student" builder must build the structure as best they can using all the pieces given and using only the verbal instructions as given.  They may not respond in any way to the leader, preferably not indicating any excitement or frustration.  They may not ask any questions, ask for clarifications, or ask for any directions to be repeated.  They must maintain complete silence! 

· Once the "student" structure has been finished, remove the partition (*see 1B below) and initiate a discussion asking such questions as::
· To the group: who did the first builder represent?  The second builder?

· To the group: what did the first builder's structure represent?  The second builder's structure?

· What do you think the partition represented (impediments to learning – get students to be very specific about impediments, i.e. behavior, disabilities, environmental conditions, etc.)?
· To the "student":  What problems/frustrations did you encounter?

· To the "teacher":  What problems/frustrations did you encounter?

· To the group:  How could we improve on how well the "student" learns the "lesson"?  In other words, how could we reduce or eliminate some of problems/frustrations mentioned above? 
· *Round 1B – This would be done, if time allows, after Round 1A and after the discussion.
· After the partition is removed and the "student" gets to see the "teacher" structure, the partition would then immediately be replaced and the "student" structure would be taken down.  

· Then the questions and discussion period would take place.  

· After the discussion is over, the "student" would be asked to rebuild the structure from memory.
· Round 2A – "Student" questions of any kind are now allowed.
· Same procedure as in Round 1 but this time the "student" may ask any questions of the "teacher" they want in order to get the directions right.  They can ask the "teacher" to repeat something or explain it in a different way.  The "teacher" can discuss directions in more detail with them.  (Of course, all information must still be verbal only…no visual or physical clues are allowed and the "observers" must continue to not help in any way.)
· Once the "student" structure has been finished, remove the partition (**see 2B below) and initiate a discussion asking such questions as:
· Is there a noticeable difference from the results of round 1?  What is the difference?  How do you account for that difference? 
· How do you see the ability to be able to ask questions having an effect on student success?
· Are all questions created equal?  Are some better than others?

· **Round 2B – This would be done, if time allows, after Round 2A and after the discussion.
· The partition is removed and the "student" gets to see the "teacher" structure, and is allowed to study it, then the partition is replaced and the "student" structure would be taken down.  

· Then the questions and discussion period would take place.  

· After the discussion is over, the "student" would be asked to rebuild the structure from memory.
· Final series of questions/discussions.
· What effect if any did having the ability to ask questions have on the rebuilding of the model by the “student" in Round 2B compared to the "student" model in 1B?  How do you account for such a difference?  

· What situation might you compare activities 1B/2B to in a real classroom setting?

· What ways could you think of to make that success even greater?

· How do you see the role each participant, teacher and student, has in the effectiveness of the learning taking place in a classroom?  
· Will there always be a "partition" in a real classroom learning environment?  What ways do you see for teachers and students to lesson or get around some of the impediments mentioned before?
· Discuss with students how this "teacher-student" model isn’t the only one represented by the activity and ask them what other paired models might also be represented by this activity?  (If students don’t get it right away suggests one or more of these: an athlete learning a play from a coach, an actor learning a scene in a play/production, a friend teaching another friend how to play a new video game…as a means to get them started.)

· Based on the activities and discussions we've had so far, what conclusions could you draw as to what things might be important in creating a successful/effective learning environment in the classroom?
